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“It takes a thousand voices to tell a single story.” 
(Native American Saying)  
 
 
Abstract 
Storytelling as a Powerful Tool for Developing Cross-cultural Sensitivity in the EFL 
Classroom 
 
The main purpose of this Master’s Thesis is to show how students of English as a foreign 
language can develop sensitivity to foreign (i.e. target-language) cultures through 
storytelling, using stories from different cultures, as well as to provide teachers of 
English with teaching activities based on these stories. 
The first part of the thesis gives a theoretical background on storytelling in general, and 
on the benefits of using storytelling and literature in EFL teaching. It explains why it is 
beneficial to teach culture through storytelling and why teachers of foreign languages 
should deal with developing (intercultural) communicative competence. 
The second part offers five stories from five different English speaking cultures, each 
accompanied by a collection of pre-, while-, and post-reading/listening activities whose 
main aim is to develop students’ cross-cultural sensitivity. The skills students develop 
with these activities are also thoroughly explained. 
 
Key words: EFL, target-language culture, storytelling, cross-cultural sensitivity, 
(intercultural) communicative competence 
  
 
 
Izvleček 
Pripovedovanje zgodb kot učinkovit način razvijanja medkulturne občutljivosti 
pri pouku angleščine kot tujega jezika  
 
Cilj pričujoče magistrske naloge je pokazati, kako lahko učitelji angleščine kot tujega 
jezika pri svojih učencih razvijajo medkulturno občutljivost s pomočjo pripovedovanja 
zgodb iz različnih kultur ciljnega jezika. Prav tako pa ponuja učiteljem angleščine nabor 
učnih aktivnosti, ki temeljijo na teh zgodbah. 
Prvi del naloge poda splošno teoretično ozadje pripovedovanja zgodb in osvetli 
prednosti uporabe pripovedovanja zgodb in književnih besedil v poučevanju angleščine 
kot tujega jezika. Razloži, zakaj je dobro poučevati kulturo ob pomoči zgodb in zakaj bi 
se morali učitelji tujega jezika ukvarjati z razvijanjem medkulturne sporazumevalne 
zmožnosti. 
Drugi del naloge je sestavljen iz petih zgodb, ki izvirajo iz petih različnih angleško 
govorečih kultur. Vsaki zgodbi sledi nabor aktivnosti, ki sledijo sosledju poučevanja v 
treh korakih – pred, med in po branju/poslušanju zgodbe, katerih glavni cilj je razvijati 
učenčevo medkulturno občutljivost. Ob tem so natančno razložene zmožnosti in 
spretnosti, ki jih učenci s temi aktivnostmi razvijajo.  
 
Ključne besede: angleščina kot tuji jezik, ciljna kultura, pripovedovanje zgodb, 
medkulturna občutljivost,  (medkulturna) sporazumevalna zmožnost  
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1. INTRODUCTION 
Storytelling has been present since the dawn of human culture. Our ancestors used 
stories on a daily basis in order to make some sense of the natural phenomena 
surrounding them, to understand the world without great scientific explanations we 
know today. Our grandparents passed their time by telling stories to shorten long winter 
evenings and laborious work in the fields. Later, the habit of oral storytelling got 
somewhat neglected by younger generations, people who were busy using technology. 
The great importance of literature is nowadays rediscovered: “people are becoming 
aware, once again, of the power and value of storytelling” and stories have become quite 
a significant part of teaching both first and foreign languages (Heathfield, 2014: 8). 
Language teachers can choose from a great variety of story types to bring in their 
classrooms: legends, myths, folktales, fairy tales, anecdotes, everyday stories, etc. Story 
reading can be followed by a rich variety of different types of language-learning 
activities. These activities can help develop all four language skills in students as well as 
provide them with authentic use of vocabulary items and grammatical structures. The 
present master’s thesis, however, promotes the usage of stories and teaching activities 
for a more open language teaching, since using literature for tedious grammar and 
vocabulary tasks only could render students’ reluctance to storytelling. 
Stories are, importantly, a valuable source for learning about the world and foreign 
cultures: “[s]tudents […] benefit from opportunities to step into the imaginative 
landscapes of other cultures, and storytelling is an ideal medium for this” (Heathfield , 
2014: 11). 
The present master’s thesis thus discusses the usage of storytelling in an EFL classroom 
as a means of developing students’ sensitivity to other cultures. Firstly, the theoretical 
part explains the theoretical background of storytelling in an EFL classroom and outlines 
the benefits of using stories in a classroom. Next, it is explained why storytelling is a 
good teaching method to develop students’ interest in and sensitivity to the world’s 
cultural diversity. The thesis then discusses the term(s) (intercultural) communicative 
competence and why teachers of foreign languages should deal with developing 
(intercultural) communicative competence in their students. The empirical part of this 
work consists of five stories which include cultural elements of five different English-
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speaking cultures. Each story is accompanied by a series of EFL activities which will help 
the students understand some of the differences and similarities between foreign 
cultures and their own. Each activity is then analyzed and explained. 
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2. STORYTELLING 
Stories are told and listened to every day by everybody, although we are not always 
aware of it. People need to tell and listen to stories because it helps us understand what 
is happening in our lives better. “We are all storytellers. We humans make sense of the 
world around us through stories” (Heathfield, 2014: 7). Teachers use it more and more 
in their language teaching as well. Storytelling is an important and very useful tool used 
in a foreign language classroom since numerous stories are available to every teacher 
and there is no limit when it comes to the ways in which stories can be used for 
teaching: “Stories from the rich world of children’s literature provide a caseless source 
of material for the teacher if carefully selected” and “act as a springboard for a wide 
variety of related language and learning activities” (Ellis and Brewster, 2002: 1). They 
can serve as an introduction to a topic, as a source of vocabulary or grammatical items, 
as a way of conveying a certain morale, and can be followed by all kinds of different 
post-reading classroom activities, developing language skills: “Stories often naturally 
lead to the use of all four skills in related activities” (Wright, 2003: 8). Students can 
“interpret [literary texts] for their many layers of meaning, [hence] it would seem 
natural to draw on literature as a means of teaching language” (Kramsch, 1993: 7). 
The usage of stories in a classroom should, nevertheless, be carefully thought through by 
a teacher. He or she should not use a story solely for strenuous activities like grammar 
analysis and introducing new words to students. By doing so, stories are bereft of all 
magic and fun they could provide. 
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2.1. BENEFITS OF USING STORYTELLING AND LITERATURE IN EFL TEACHING 
“Despite its invaluable contribution to linguistic and cultural awareness as well as 
‘personal growth’, literature has been greatly underestimated in recent foreign language 
learning” (Skela, 2014: 132). There are numerous important reasons why teachers 
should use stories and literature in language classes. Storytelling creates a pleasant 
classroom atmosphere that lays the groundwork for successful teaching in a foreign 
language classroom: it “is a relaxed and entertaining activity and so it can become 
enjoyable for everyone which in turn creates a better attitude in the learner towards 
learning and using the language” (Zaro and Salaberri, 1995: 5). “More than any other 
text, it is said, the piece of literary prose or poetry appeals to the students’ emotions, 
grabs their interest, remains in their memory and makes them partake in their memory 
of another speech community” (Kramsch, 1993: 130). One of the main reasons for using 
stories in teaching is in that a good story, told in an appealing and catchy manner, 
stimulates the learners’ motivation and raises their attention: “motivation, and in 
general anything that has to do with factors which affect the emotions are considered 
crucial in all learning processes” (Zaro and Salaberri, 1995: 3). A storyteller is more 
effective in making his or her point than someone who is trying to persuade a listener by 
simply listing some facts. As Wright explains, telling stories is the best way to 
successfully affect the way people think and behave: “Everybody in a position of power 
/…/ knows that a fundamental way of affecting people’s thinking, attitudes and actions 
is through stories” (Wright, 2003: 8). 
According to Wright (2003: 7), stories help us deal better with the infinite amount of 
data that we are constantly surrounded by and that is why stories are such an 
appropriate tool to help learners organize and memorize a part of the data they learn at 
school. Students get more engaged in the lesson when they are being told a story: 
“Stories can stir parts of the brain that other content in the language classroom cannot 
reach” (Wright, 2003: 8). Stories are also interesting because they do not give a plain 
and simple explanation to a fact. “They provide an experience and it is experiences 
which stir the deeper brain cells” (ibid.). 
An important quality of storytelling is its influence on developing fluency in those 
listening to or telling stories. Classroom activities should strive towards shaping fluent 
foreign-language users. A good story leaves space for an open discussion in a classroom 
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so that all listeners can participate and present their feelings and opinions on what has 
been heard. The follow-up activities should include all students. As Wright states: “Most 
language courses tend to concentrate on short exchanges. Stories, by their nature, 
involve the student in developing fluency in all four skills” (ibid.). Especially emphasised 
is the development of listening fluency skills by Zaro and Salaberri. They claim that in 
storytelling, listening for gist is the most important, while “other skills such as listening 
for specific information can also be developed” when listening to a story (Zaro and 
Salaberri, 1995: 2). 
Stories can be used as a tool for introducing new language items to the listeners before 
they are presented in a more explicit manner: “Language which is new to the students is 
given meaning by the story as a whole” (ibid). For example, the narrative past tense can 
easily be used throughout a story without the teacher putting any great emphasis on it. 
In this way, students first meet the tense in contextualized, concrete, and authentic 
usage, and can later study it in a more abstract way. New vocabulary can easily be 
acquired by those listening to a story; stories provide a lot of context for the new 
language and vocabulary items are usually repeated many times throughout one story. 
When a storybook is accompanied by rich illustrations, mime, and gesture, the meaning 
of what is read is that more easily understood by the language learners. These are also 
the reasons why stories are a very appropriate tool for teaching a foreign language even 
to very young learners. While stories are most frequently meant to be listened to by the 
students, the activity of storytelling “fits in with the silent period theory as 
recommended in the early stages of language learning by several experts such as 
Krashen and Terrell” (Zaro and Salaberri, 1995: 4). 
Storytelling is not reserved for children and learning beginners only; it is an appropriate 
technique for teaching a foreign language to all age groups and language-proficiency 
levels. A teacher has to consider in what way the acquisition of language will be achieved 
by their students through the usage of stories in a classroom. He or she needs to 
consider the topic of interest for a specific age group and adjust the complexity of stories 
and the sophistication of the follow-up activities used in a classroom. In this way, 
“[s]torybooks allow the teacher to use an acquisition-based methodology by providing 
optimal input” for the students (Ellis and Brewster, 2002: 2). 
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2.2. USING STORYTELLING TO TEACH ABOUT CULTURE 
Stories provide their readers with various aforementioned linguistic gains. Even more 
important than meeting new language in an authentic use, however, is meeting new 
facts about the world’s diversity and cultures. Kramsch (1993: 130-131) states that the 
most important benefit of storytelling used in teaching is “literature’s ability to 
represent the particular voice of a writer among the many voices of his or her 
community”. Each author shares in his or her literary work the view of the world, beliefs 
and values of the culture they were raised in. There is usually only one author of a story 
(if it is not a folktale). The author, nevertheless, tells a story of many people — of a 
whole society he or she lives in and writes about. In this way, he or she reveals different 
aspects of this culture: “Indicative of historical, political and social contexts, the literary 
text opens doors, through individual consciousness and singular writing, on ways of 
thinking, lifestyles, relationships to the world, and as many revealers of the collective 
cultural and social imaginary” (Szende, 2014: 194). Not only the author of a particular 
story, but the illustrator with his or her work contributes to the presentation of a culture 
as well. Storybooks usually include a lot of illustrations and readers, especially children, 
are often intrigued by them. Visual material supports what the text is trying to convey 
and even if a child does not comprehend all of the written words, the illustrations can 
help them to a better understanding. “Storybooks reflect the culture of their authors and 
illustrators, thereby providing ideal opportunities for presenting cultural information 
and encouraging cross-cultural comparison” (Ellis and Brewster, 2002: 2). Students can 
learn a lot about the world through reading stories since stories are full of 
characteristics of the culture they talk about or the author belongs to. Or, as Rot 
Gabrovec states: “all texts are culturally loaded, and are influenced by the social context” 
(Rot Gabrovec, 2007: 19). 
Stories are indicative of both, Culture (with a big C) and culture (with a little c). Readers 
can learn about different cultural aspects from the stories they listen to: from the way 
some people behave to the way they dress, from what they believe in to what they do. As 
Rot Gabrovec (2007: 19) states: “In literature, different concepts of time and space can 
be shown very clearly, conversational strategies, ways of socialising and thinking are 
discussed and described, and various social systems are presented”. Literary texts 
include facts about cultures that can be seen on the outside as well as those that are not 
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visible.  “Each culture offers stories representing its own values and perceptions and 
behaviour” (Wright, 2003: 7). According to Ellis and Brewster (2002: 39), different types 
of information about cultures that we get from reading fall into these categories: 
linguistic, geographical, and historical information, festivals, illustrations, everyday life, 
citizenship-related issues and traditional songs, music, and rhymes. 
Cold facts about world’s cultures are dull and easy to forget. Hence, presenting a 
particular culture through a well-told story is much catchier, more motivating, and 
easier to remember than presenting students with bare facts: “Information is the raw 
material, while literature transforms this material in order to lend it thickness and 
credibility” (Szende, 2014: 194). As Kramsch believes: 
By constructing with the literary text a reality different from that of texts of information, 
students are given access to a world of attitudes and values, collective imaginings and 
historical frames of reference that constitute the memory of a people or speech 
community. Thus literature and culture are inseparable. 
Kramsch (1993: 175)  
Getting to learn about different people from most diverse cultures of the world will 
develop students’ sensitivity to the existence of other cultures and will promote their 
openness towards the Other: “The telling of a story in English from a culture other than 
that of the teacher and their students also promotes intercultural understanding. /…/ 
Why not tell [your students] a traditional /…/ tale in order to awaken their curiosity and 
awareness of those cultures?” (Heathfield, 2014: 12). 
Stories can play on people’s emotions. That is why storytelling is an effective tool to use 
in teaching also when wanting to shape one’s opinion on something or to influence one’s 
thinking. According to Wright, “[i]n making, choosing and telling stories, we also seek to 
express our values and perceptions and to persuade other people to share the same ones 
or at least to acknowledge their importance” (Wright, 2003: 8). Expressing a bare 
opinion is not as effective in promoting one’s thinking as it is if one packs it in an 
interesting story which proves the opinion right and gives the students some food for 
thought. For this to be true, the storytelling needs to appear natural and genuine. Story 
listeners are pushed into thinking about what has happened in the story and they have 
to form their own opinions on the matter. As Szende believes: 
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The literary text brings to the learner linguistic, cultural and emotional experiences that 
are different compared to what the fabricated texts in the class books provide; it incites 
the learner to say things he has never expressed before; indeed, to structure his thoughts 
in an original way. 
Szende (2014: 197) 
These experiences allow a lot of space for discussion in the classroom: “the literary text 
also offers an interactive space between text/reader, teacher/students, and students 
amongst them: all language classrooms necessarily being multicultural” (Szende, 2014: 
197). When a foreign-language teaching process includes storytelling, the classroom 
becomes “a place where one develops awareness: of the complexity of communication 
with the Other, as well as of the identification of one’s values” (Szende, 2014: 197). 
Stories can and should teach foreign-language trainees about cultures of the Others as 
well as about their own. As Szende (2014: 194) claims, “literature offers a particular 
corpus for entry into the culture of the Other and, through a mirror effect, his own 
culture as well; literature constitutes a privileged reading space of Otherness and of 
identity.” Pre- while- and post-reading activities should include tasks that compare the 
culture that was read-about to the students’ own culture. In this way, language learners 
will become more aware of the fact that people of the world are very different as well as 
the same at the same time. As Heathfield points out: 
A traditional folktale from a particular culture often has both universal motifs and 
culturally specific details. The universality makes the story more accessible to students 
from a different culture. At the same time, culturally specific details offer them an insight 
into what makes that culture unique. 
Heathfield (2014: 11) 
That is why learners should look for what their own culture has in common with that 
other culture and in what ways are they different. In this way, students could accept 
foreigners better and would connect more openly to the Others: 
Cultural diversity can easily be celebrated through the sharing of stories, and this kind of 
intercultural storytelling leads to bridging cultures. In a class where there is at least one 
student from a minority ethnic group, one way of raising awareness of that student’s 
heritage is through storytelling. 
Heathfield (2014: 11) 
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Since nowadays a big majority of classroom groups is multicultural, this is a most useful 
advice for teachers on how to help their students connect. “Students in all multi-cultural 
and mono-cultural classes benefit from opportunities to step into the imaginative 
landscapes of other cultures, and storytelling is an ideal medium for this” (Heathfield, 
2014: 11). The selection of the stories used in a classroom does not have to be restricted 
to only those that speak about the cultures which representatives sit in the room: 
“Teachers can bring stories from all oral cultures to life in their teaching, whether their 
classes are mono-cultural or ethnically diverse, and not only from those cultures 
represented in the classroom” (Heathfield, 2014: 11). 
Storytelling is not limited to particular cultures they talk about, nor is it restricted to a 
certain type of the audience. It is mistakenly believed that language learners should have 
a good knowledge of a language in order to listen to a story. Already very young learners 
can benefit from storytelling and can be taught about other cultures by listening to 
stories. Szende states: 
Literature should not be excluded from the teaching of culture. Furthermore, the study of 
literary texts should not wait until the learners have presumably attained a proper level of 
competence in language and communication. If there is an art to L2 pedagogy, it consists 
in making a literary document accessible to the student. 
Szende (2014: 198) 
A story told in a foreign language should be adjusted to the students’ capabilities by the 
storyteller (the teacher). One of the possibilities of enabling also the language beginners 
to understand a story is by providing the aforementioned illustrations of the story. Some 
other options are simplifying and shortening the text itself and/or creating easier pre-, 
while-, and post-listening (or reading) tasks. 
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3. (INTERCULTURAL) COMMUNICATIVE COMPETENCE AND 
WHY DEAL WITH IT IN FL CLASSROOMS 
Being aware of the cultural differences is extremely important for a successful 
communication due to the fact that we live in a world which is globalized today more 
than ever. More or less everybody meets and communicates with people from other 
cultures on a daily basis for business and personal reasons: 
[P]eople from different cultures have to negotiate, interact with, understand and accept 
the behaviour and reactions of people from quite different cultures. Thus it is very 
important that there is an awareness of cultural differences since multicultural groupings 
are becoming more common in professional settings and elsewhere around the globe. 
Huber-Kriegler et al. (2003: 7-8) 
It is ever more important to speak foreign languages fluently in order to occupy different 
job positions, since the world is completely globalized: “Today, we live in a globalising 
world where there is an ever-increasing need for us to learn from cultures beyond our 
own” (Heathfield, 2014: 9). As also Szende (2014: 34—35) emphasizes, “[W]e are 
confronted with unprecedented multilingual and multicultural situations, not only due 
to significant migratory flux but also due to regionalization and the rise of 
communitarianism”.  There is a great chance that a person, on his or her ordinary days, 
often runs into another person who was raised in a different culture and this means that 
they have a different experience with and perspective of the world, different values and 
beliefs. This means that “[n]o one can escape the challenges posed by the encounter of 
cultures that our current world favors” (Szende, 2014: 33). It is imperative that students 
are aware of the possibilities that other people’s thinking may vary from their own and 
that they are not full of prejudice against these different perspectives. As also Szende 
believes:  
The possibility of crossing paths with people whose value systems are different 
from one’s own means capturing the implicit in utterances linked to new 
communication situations, more particularly in environments characterized by 
the predominance of major cultural constraints (conflicts, ideologies, beliefs).  
Szende (2014: 33) 
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This is why everyone studies at least one foreign language during his or her schooling. 
Dealing with cultural dimensions of languages in a foreign language classroom is 
important and appropriate because “all pedagogical situations are intercultural due to 
the fact that they create contact between (at least) two meaning systems” (Szende, 2014: 
34). 
It is important that both teachers and students are well aware of the fact that a foreign 
language consists not only of its grammar, vocabulary, semantics, and syntax, which are 
usually paid a lot of attention. Byram also states: 
One of [foreign language teachers’] tasks is to develop learners’ linguistic skills, and 
hitherto this has been the main if not only focus of their attention. The fact that they are 
implicitly preparing learners for interaction with people who not only speak a different 
language but are also from a different country, with a different culture and different social 
identities, has tended to be overlooked. 
Byram (2000: 21) 
Common European Framework of Reference for Languages (CEFR) highly promotes the 
importance of developing communicative language competence, “i.e. the ability to use 
the language correctly and appropriately to accomplish communication goals” (Skela, 
2014: 114). CEFR explains what elements communicative language competences consist 
of: linguistic competences (grammar, semantics, phonology …), sociolinguistic 
competences (competences one needs to deal with the social dimension of 
communication: formal/informal registers, speech acts, dialects and accents, rules of 
politeness …), and pragmatic competences (discourse competence, functional 
competence, and design competence) (Council of Europe, 2009). 
Since the world is ever more globalized, language teaching has been facing challenges to 
make language trainees not only fluent speakers, but also skilled language users in 
intercultural situations. Thus, it is imperative students develop not merely 
communicative competence, but intercultural communicative competence (ICC), which 
would enable language users “to communicate and interact across cultural boundaries” 
(Byram, 1997: 7). Some authors claim CC needs to be broadened into ICC. Byram, for 
example, redefines some of the competences (social, strategic, socio-cultural) which 
constitute communicative competence, which, he believes, together with linguistic, 
socio-linguistic, and discourse competences then build intercultural communicative 
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competence (Byram, 1997: 48—49). Some authors, on the other hand, claim, that ICC is 
already a part of CC, because, as Skela cites Dombi: “the existing models of CC are 
inclusive of intercultural interpretations and comprise elements specified as necessary 
for the intercultural speaker” (Skela, 2014: 114). 
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4. STORIES AND ACTIVITIES BASED ON THEM 
The main purpose of the practical part of this Master’s Thesis is to present foreign 
language teachers with stories loaded with culturally specific elements and with how to 
use them in their classroom. There are five stories which are presented in the present 
thesis, each comes from a different English speaking culture from around the world: 
Pocahontas from America, Alice’s Adventures in Wonderland from England, The 
Rainbow Serpent from Australia, The First Music from Africa, and Māui and the Giant 
Fish from New Zealand. 
Every story is accompanied by several learning activities which can be used by teachers 
in an EFL classroom. First three stories and activities based on these three stories are 
suitable for 8th or 9th graders, or even high school students, depending on their language 
proficiency. The First Music is suitable for younger students, i.e. 2nd or 3rd graders, while 
the New Zealand story could be used in the 3rd triad of primary school or even in high 
school, again, depending on the students’ language proficiency level. 
The activities highlight the cultural items specific for the culture described in the story. 
These activities aim to develop children’s sensitivity to foreign cultures as well as to 
stimulate thinking about their own, to question the stereotypes and to, consequently, 
promote tolerance. 
All activities not only develop students’ sensitivity to cultures but also develop students’ 
language skills. The learning activities that are provided in this part of the thesis are 
based on the three stages of reading/listening model: they are divided into pre-, while-, 
and post-reading/listening activities. The pre-reading activities prepare students for the 
reading of the text: activities lead students into the topic, raise their attention and 
curiosity. If children are not well familiarized with the topic, the pre-reading activities 
give them some basic info on this topic which helps them to a better understanding later 
when reading: “Where [students] are relatively unfamiliar with a topic, appropriate pre-
listening or pre-reading activities will be required” (Shiels, 1993: 16). The while- stage 
activities are there to support and check readers’ comprehension of the text. They also 
enable language learners to integrate what they have already known before reading 
with what they learn from the text. The post-reading/listening activities serve as an 
overall text comprehension check, they also stimulate readers to process and express 
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their opinion on what they have read and think critically about the text. “They may also 
create their own texts (integrating skills in the process)” (ibid.).   
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4.1. POCAHONTAS, THE ENGLISH IN VIRGINIA1 
In January 1607 three ships left England and sailed to America. There were a hundred and fifty men on the 
ships, and they wanted to find a new world in the west - a home in a new and exciting country. 
The ships were at sea for four months, and they arrived in Virginia on the 26th April, 1607. After four long 
months at sea the men were tired, ill, and hungry. But Virginia was beautiful. The sky was blue, and they 
could see rivers, and flowers, and forests of tall trees. The Englishmen were very happy. 
 
 
 
 
 
 
 
 
They could see rivers, and flowers, and forests. 
 
But the Algonquin Indians of Virginia were not happy. They were afraid of the Englishmen and their ships. 
‘This is our home,’ they said. ‘We don’t want these white men here. We must fight them:’ 
But some Indians said: ‘No, wait. These men are interesting. Let’s make friends with them, and learn about 
them.’ So, the Indians tried to talk to the Englishmen, and gave them food to eat. The Englishmen gave 
things to the Indians, too - little knives and pictures and beads. 
 
 
 
 
 
 
 
 
The Englishmen gave the Indians pictures and beads. 
 
The Englishmen began to build a little town. They called it Jamestown, because the King of England was 
called James. They called the river James River, too. 
The leaders of the Englishmen were Christopher Newport, Edward Wingfield, and John Smith. They 
wanted to learn more about Virginia, so Smith and Newport took twenty men and went up the river in a 
small boat. 
                                                             
1 Vicary (2000) 
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The other men stayed in Jamestown with Wingfield. They began to build houses, and to make gardens and 
fields outside the town. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
They began to make fields outside the town. 
 
‘The fields are more important than the houses,’ said Wingfield. ‘And we must work quickly, because it’s 
nearly summer now. We must have corn and vegetables for the winter.’ 
But it was not easy. The weather was hot, and the men were tired after four months at sea. Some men 
worked hard, but many sat in the sun, and did nothing. The Indians watched, and waited. 
 
 
 
 
 
 
 
 
 
We must have corn and vegetables for the winter.’ 
 
Smith and Newport went a hundred kilometers up the river. They visited Indian villages and talked to a lot 
of Indians. Some of the Indians were friendly, and some were not. When Smith and Newport came back to 
Jamestown, Wingfield was very pleased to see them. 
‘I was afraid for you,’ he said. ‘But you’re not dead!’ 
‘No, of course not,’ said Smith. ‘What’s the matter?’ 
‘It’s the Indians,’ Wingfield said. ‘They’re trying to kill us. Yesterday, they nearly killed me!’ 
‘Well, what did you do?’ Smith asked. ‘Our men have guns, and the Indians are very afraid of guns.’ 
‘But there were hundreds of Indians,’ said Wingfield, ‘and . . . we weren’t ready. Our guns were on the 
ships.’ 
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‘The men must carry their guns with them.’ 
 
 
 
 
 
 
 
 
 
 
 
 
They moved the big guns from the ships on to the town walls. 
 
‘Why?’ asked Smith angrily. ‘The men must always be ready; they must carry their guns with them. The 
Indians tried to kill you because they weren’t afraid of you.’ 
‘Yes, but - we must be nice to them,’ said Wingfield. 
‘We can be friendly, but we must be careful first,’ said Smith. ‘We must build good walls round the town, 
and put the big guns from the ships on them. Then the Indians can’t kill us.’ 
For a month everyone worked hard. They built walls round the town, and moved the big guns from the 
ships. 
But the men were afraid to work in the fields, because of the Indians. And the sun got hotter, and hotter. 
In June Newport went back to England with two of the ships. A hundred and five men stayed in 
Jamestown. They had very little food. The corn from England was now bad, and the new corn in the fields 
was not ready. The river water was bad too, and soon many of the men were ill with a fever. Forty-six men 
died that summer. 
Some of the men tried to leave Jamestown and go home in the ship, but Smith stopped them. ‘We’re here 
to work, and to build a new town,’ he said. ‘But first, we must find food. There are birds in the sky, fish in 
the river, animals in the forest - we must kill them and eat them. And we must get corn from the Indians, 
too. I can do that.’ 
Smith wasn’t afraid of the Indians, but he was always very careful. He carried his gun all the time. Most of 
the Indians were afraid of Smith, but they liked him too. He was friendly, and he loved their beautiful 
country. And he learned their language, because he wanted to talk to them and understand them. Often, he 
gave the Indians little things from England, and they gave him food. 
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But when winter came, there were only fifty men alive in Jamestown. They had some food, but they 
needed more. The Virginian winter is long and cold, and fifty men need a lot of food. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
‘There are birds in the sky, fish in the river …’ 
 
In December Smith went up the river in a boat with nine men. Two of the friendly Indians went with them. 
It was very cold, and the Englishmen were hungry. But Smith was happy and excited. 
‘I’m going to find food for Christmas,’ he said to the men in Jamestown. ‘Wait for me here, and work hard! 
This is a beautiful country, and we’re going to stay here!’ 
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4.1.1. Activities based on Pocahontas: The English in Virginia 
 
Before you read 
Activity 1 
First, talk to the students about what they already know about the Europeans settling 
America. Ask questions like: 
- How and when did European people first get to America? 
- Why did they go overseas in the first place? 
- What happened when they got there? 
- What was ‘the new land’ like? 
- Who did they meet? 
- What was America like before it was settled by the white people and how did people 
there live? 
You can also adjust your questions to the conversation you are having with the students 
and the direction in which it is developing. 
 
Activity 2 
Tell the class they are going to read the first chapter of a story about Pocahontas. Ask 
them if they know who she was and who John Smith was. 
The following activity may serve as a lead-in activity before the first reading. Give out 
the worksheet with the statements about the Pocahontas story and make sure students 
do not read the story yet. You can change or add some other statements, but you have to 
keep them in the chronological order of the story. 
Get your students to read statements and circle T or F, whether they think a statement is 
true or false. 
Some examples of statements: 
- The Englishmen went to America to steal food from the Indians. T / F 
- Europeans had a pleasant and easy trip to America. T / F 
- The Indians did not want the new people to settle their land because they were 
afraid of them. T / F 
- The Indians killed most of the first Englishmen as soon as they arrived. T / F 
- The English built their own town and tried to grow their own food in Virginia. T / F 
- The Indians liked John Smith because he was white and good-looking. T / F 
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- The Indians and the Englishmen became very good friends and lived together in 
harmony. T / F 
 
While you read 
Present the story to the class. You can read or tell it, but make it lively and interesting for 
the listeners. You can use illustrations from the story as pictures projected on the 
whiteboard for the students to watch while listening to the story (or maybe provide 
handouts with pictures from the story). 
 
Activity 1 
During the first reading, the listeners can pay attention to the statements from the 
previous activity and check whether they have circled the correct answers. They can 
correct their wrong answers or use another color to give answers according to what 
they hear from the story. 
 
Activity 2 
Tell the story for the second time. This time, tell the students to write down the 
advantages and disadvantages that the migration of the Europeans brought, according to 
what they can deduce from the text. Encourage them to list at least three pros and cons. 
 
After you read 
Activity 1 
Pair your students up and tell them to compare their T and F answers from the second 
before-you-read activity. They can now use the print of the text. Students should discuss 
the statements and explain their decisions with some background information from the 
story, find some evidence from the story for why they decided to circle their answers. 
Statements that are found falls should be corrected by the students according to what 
the story tells. You can walk around the classroom and join in the conversations when 
students need help. 
 
Activity 2 
Draw a chart on the board with a column for cons and a column for pros. Make students 
tell their list of (dis-)advantages and write them on the board in the suitable column. 
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Students whose points are not yet written should add these new ones. Through 
conversation with the students you can also add advantages and disadvantages which 
are not mentioned in the text. 
 
Activity 3 
This activity aims to connect and compare the story from America to their own country. 
Talk to the students whether they know any similar events that took place in their 
country, what happened and why and how would they like this story to end. They can 
first talk in small groups and later report in front of the class or you can have an open 
discussion all together. 
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4.1.2. Analysis of the activities based on Pocahontas: The English in Virginia 
 
As already mentioned, students of foreign languages can effectively learn about other 
countries through storytelling, develop their sensitivity towards other cultures and also 
learn about their home culture. The activities above are created in such a way that they 
help children understand the story, check their comprehension, promote their language 
learning skills and, most importantly, help them learn about American culture as well as 
their own. 
The before-you-read first activity’s main goal is to open the topic about English people 
migrating to America. Students recollect what they already know about the topic and 
they develop their speaking and listening skills. The questions and conversation should 
also ignite their interest into further investigating the topic. 
Activity 2 in before you read serves mainly as a lead-in activity. It tells the students what 
they are going to read about and raises their attention. Apart from that it develops 
students’ reading skills and also tests their previous knowledge on the topic of the clash 
between the American and English cultures. 
Activity 1 in while you read section firstly develops students’ listening skills. Through 
the story, English learners get a glimpse into how two completely different cultures met. 
It supports and checks their comprehension of the text and enables integration of what 
the learners knew about the topic before listening with what they learn from the text. 
The second activity checks students’ listening comprehension and also their 
comprehension of how entering a foreign culture can affect both cultures. Since learners 
have to write their answers, the activity develops their writing skills as well. 
Activity 1 in after you read develops learners’ reading and speaking skills. By finding 
evidence for their answers and by correcting the false statements they deepen their 
knowledge on the subject and also learn how to build an argument. Students also have to 
work in pairs, which enables they check their answers by themselves, without a direct 
help from the teacher. 
Activity 2 in after you read checks the students’ answers about advantages and 
disadvantages. It develops their speaking skills. All ideas broaden the listeners’ view of 
the topic and stimulate their critical thinking about what is good and what not and for 
whom. 
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The last activity serves to compare and apply what students have learnt from the story 
to what is happening in their own culture which raises the awareness of their own 
culture and home. The conversation in small groups also promotes their listening and 
speaking skills. 
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4. 2. ALICE’S ADVENTURES IN WONDERLAND, THE QUEEN’S CROQUET GROUND2 
 
It was a very funny croquet-ground and it was a very funny game! There were no real croquet-balls there. 
The croquet-balls were hedgehogs. The players had flamingoes in their hands and they hit the hedgehogs 
with the heads of the flamingoes. Alice also had a flamingo in her hands. She tried to hit a ball with its 
head. (Only it was not a real ball, but a hedgehog.) But every time that she wanted to hit it, the “ball” ran 
away. 
All the players played at the same time. They ran after their balls and their balls ran away from them. Yes, 
it was a very funny game! 
Soon the Queen grew very angry. She shouted every minute: “Off with his head!” or “Off with her head!” 
Alice said to herself: “I don’t like this Queen! I am afraid she will cut off my head! I must get away from 
here.” Suddenly Alice noticed something in the air. At first she could not understand what it was. But after 
some time she understood that it was a grin. She said to herself: 
“Oh, it’s my friend, the Cheshire Cat. I am very glad to meet him again. At last I can talk to somebody.” 
Soon Alice could see the Cat’s mouth, then the nose and at last the eyes. 
When the eyes appeared, she bowed. 
“How are you?” said the Cat’s mouth. But Alice did not answer. She thought: “What is the use of an answer 
if the Cat has no ears? It cannot hear my words. I’ll wait a little. I hope its ears will appear soon. Then I’ll 
speak to it.” 
She waited for some time. Then the Cat’s ears appeared. Alice could also see its head now. She put down 
her flamingo and began to speak about the game. She was very glad to talk to a friend. 
“I don’t like the game,” Alice said. “I think that players play very badly. They don’t know how to play 
croquet. They shout all the time and they do not listen to each other. Then I don’t like to have hedgehogs 
for balls, because they run away.” 
“And how do you like the Queen?” asked the Cat. 
“I don’t like her,” answered Alice. “She plays very…” At that moment Alice stopped because she noticed the 
Queen. The Queen was standing behind her. She was listening. So Alice finished her sentence: “…she plays 
very well. She plays better than all the other players!” 
The Queen grinned and went on. Then the King came up to Alice and said: “I see you are talking to 
somebody.” And he looked up at the Cat’s head in the air. 
“It’s one of my friends – a Cheshire Cat,” answered Alice. “Will you speak to it, your majesty?” 
“I don’t like its face,” said the King, “but it may kiss my hand if it likes.” 
“I don’t want to kiss his hand,” said the Cat. 
“You are not polite,” said the King. “Don’t forget that I am a king. And don’t look at me like that!” 
“A cat may look at a king,” said Alice. “I read that in a book once.” 
At that moment the Queen was passing by again. “My dear,” cried the King, “please, tell the soldiers to take 
this cat away. I don’t like its face.” 
                                                             
2 Carroll (2010) 
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The Queen did not stop. She did not ask “Why,” or “What is the matter?” She only said: “Off with its head!” 
and passed on. 
“I must find a soldier who will cut off the Cat’s head,” said the King and walked off to look for a soldier. 
“Shall I stay here or shall I go back to see the game?” though Alice. “I’ll go back and finish the game. But 
where is my ball? Where is my hedgehog?” 
Her hedgehog was fighting with another hedgehog. “Very well,” though Alice, “I shall hit one hedgehog 
against the other. But where is my flamingo?” 
Her flamingo was at the other side of the garden, and she ran there. When she caught her flamingo at last 
and came back to the croquet-ground the hedgehogs were not there. So she went back to talk to the 
Cheshire Cat again. 
When she came back, she found there the King, the Queen, a soldier and a lot of other cards. They were all 
talking at the same time, so Alice could understand nothing at first. 
The soldier said: “The Cat has no body. I can’t cut off its head because it has no body.” 
The King cried: “The Cat has a head. So you must cut it off.” 
The Queen shouted: “You must cut off the Cat’s head, or I shall tell the other soldiers to cut off all the heads 
here.” 
Alice saw that all the players were frightened. Everybody turned to Alice. 
“You tell us, which of us is right?” said the King, the Queen and the soldier at the same time. 
At first Alice did not know what to say. But then she said: 
“It is not my Cat. You must ask the Duchess about it. It’s her cat.” 
“The Duchess is in prison,” said the Queen to the soldier. “Go and bring her here.” 
The soldier ran off at once. 
But now the Cat’s head began to disappear. First its ears disappeared, then the eyes and the then the 
mouth. Soon the soldier came back with the Duchess. 
“Where is the Cat?” asked the Queen. The King and the soldier began to look for it, but could not find it. So 
all the players went back to the game. 
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4.2.1. Activities based on Alice’s Adventures in Wonderland: The Queen’s Croquet 
Ground 
 
Before you read 
Activity 1 
Tell the students they will read a passage from Alice in Wonderland. Tell them to sit 
together in groups of five and get them to write a short summary of the whole story (up 
to ten sentences). 
You can prepare printed out illustrations to help them remember a few key points. 
When they have the summary ready, make them read it out in front of class. 
In case all of the students are not familiar with the story, you can either watch Alice in 
Wonderland (2010) the movie or Alice in Wonderland (1951) the cartoon together in 
advance or tell them a summary of the story by yourself. In case of the latter, you can 
prepare and use some illustrations of a bigger format which are shown to the students 
as the story is told. 
 
Activity 2 
Ask the students what part of the world would they place the story in and why. You can 
give them some hints which would point to England: kings and queens, tea time, 
politeness … 
If they do not come up with England, tell them where the author came from. 
Then you can talk to the students what the English are like and try to connect it to the 
story. For example: they think highly of the concept of time (here, you can also mention 
expressions which link time to money: “time is money”, “spend your time” …), and rabbit 
in the story runs around worried he might be late. Invite your students to contribute 
their experience and knowledge on the subject. 
Another characteristic of the English is their tea time. You can explain what ‘tea’ means 
and talk about the Mad Tea Party. 
One of the most distinct England’s characteristics is the fact that it is a part of a 
monarchy. Talk about the queen and king from the story and tell them about Queen 
Elizabeth I who also beheaded numerous people during her reign. 
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While you read 
Activity 1 
While the students are listening to the story for the first time, they should pay attention 
to who says what in the story and write down the character’s name next to his or her 
line. 
Some examples of statements: 
1. “I don’t like this Queen! I am afraid she will cut off my head! I must get away from 
here.” ______________________ 
2. “I don’t want to kiss his hand.” ______________________ 
3. “A cat may look at a king.” ______________________ 
4. “Off with its head!” ______________________ 
5. “I must find a soldier who will cut off the Cat’s head.” ______________________ 
6. “I shall hit one hedgehog against the other. But where is my flamingo?” 
______________________ 
7. “The Cat has no body. I can’t cut off its head because it has no body.” 
______________________ 
8. “You tell us, which of us is right?” ______________________ 
9. “The Duchess is in prison.” ______________________ 
 
Activity 2 
During the second reading, make students think about the relationship between the 
Queen and Alice and the rest of the characters. They should describe Alice and the 
Queen: Their personalities, their behavior and attitude towards their subjects and try to 
give some evidence from the text. 
 
How do other characters in the story feel about the Queen? What is she like? 
What is Alice like? What is her attitude towards the other characters? 
Try to support your descriptions with proof from the text. 
 
After you read 
Activity 1 
Point out the Queen’s habit of beheading her subjects. Discuss with your English 
learners when, where and why was this happening in the past and whether it is still 
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practiced in some parts of the world. Include the students’ home country in the 
discussion as well. It is an opportunity to mention Queen Elizabeth I as well. 
You can have three groups of students, each building on one of the topics: beheading in 
England, beheading in the present and beheading in their home country. Provide each 
group with suitable source of information which helps them come up with a short 
presentation on their topic. 
 
Activity 2 
Talk to your students about croquet. Your conversation should include the equipment 
needed and the rules of the game. If they do not know the game and its rules, you can 
show them a video clip of a match. Then, compare the real equipment and the rules to 
the ones from the text. Talk about whether people in your country play this game a lot or 
not and talk about the games that are played in your country. 
Some of the following questions can help you guide the conversation: The characters in 
the chapter you have read are playing a game. Which one? Do you know the real 
equipment and rules for the game? How are the real rules different from the ones in the 
story? What equipment do the players in Alice in Wonderland use? 
Do you ever play this game in your country? Which games are widely played where you 
come from? 
 
Activity 3 
This can also be an opportunity for a role play: each learner takes on a role of a 
character from the chapter you have read. They pretend to play a match of croquet as 
described in the chapter. There have to be Alice, the Queen, the King, and the Cat. The 
rest of the students can play soldiers (some students can also play hedgehogs or 
flamingoes).  
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4.2.2. Analysis of the activities based on Alice’s Adventures in Wonderland: The 
Queen’s Croquet Ground 
 
The first activity in Before you read serves as a warm-up activity. Summarizing helps 
students remember the story and it will make it easier for them to understand the story 
they will hear later on. The activity also promotes students’ writing, speaking and 
listening skills, as they have to write down and read the summary as well as listen to 
each other’s summaries. 
Watching the movie or the cartoon would get the learners familiarized with the story 
and it would raise their attention. 
The second before-you-read activity brings students attention to think about the 
cultural aspects of Alice’s Adventures in Wonderland. Through a class discussion, 
students become aware of some cultural characteristics of the British which can be 
noticed while reading the story. The class learns information that the teacher gives 
about the British and they can also contribute their knowledge on the topic. They 
develop speaking and listening skills as well as widen their general knowledge of the 
world. 
The first activity under While you read stimulates listener’s attention to the story as they 
have to pay attention to who says what in the story. This activity checks their 
comprehension as well as develops their listening and reading skills. 
The next activity gets the learners focused on two main characters of the chapter: Alice 
and the Queen. It is aimed students notice different social statuses, politeness of the 
British people when it comes to describing Alice and towards power and cruelty when it 
comes to describing the Queen. By having to reinforce their descriptions with proof from 
the text, the students are developing their strong argument writing abilities. 
Activity 1 under After you read focuses the students’ attention to the practice of 
decapitation. It enables the students to compare the past to the present and their home 
country to Great Britain as well as to other parts of the world. Language learners 
develop their reading skills (studying the material provided by the teacher), their 
writing skills (preparing the draft of their presentation), their speaking skills (giving the 
short presentation on beheading), as well as their listening skills (listening to the 
presentations). Students also practice their teamwork abilities as they have to work in 
groups. 
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The second activity draws students’ attention to a lighter topic: sport. The activity 
develops students’ speaking activities. It broadens their vocabulary as they learn about 
the equipment. This and watching the video to familiarize with the game broadens 
students’ general knowledge. Learners also think about their own country’s popular (or 
traditional) sports which makes them compare their country to Great Britain. 
Participating in pretend play (the very last activity) helps children develop their 
communication skills as they have to speak verbally and non-verbally as well as to 
cooperate with other children. 
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4.3. THE RAINBOW SERPENT3 
 
Long ago in the Dreamtime when the earth lay sleeping and nothing moved or grew, lived the Rainbow 
Serpent. Then one day the Rainbow Serpent awoke and come out from beneath the earth. Refreshed from 
her long slumber she travelled far and wide leaving winding tracks from her huge body and then 
returning to the place she had first appeared. 
On her return she called to the frogs "come out!" The frogs came out slowly as their bellies were full with 
water which they had stored during their long sleep. The Rainbow Serpent tickled their stomachs and 
when the frogs laughed, the water spilled out all over the earth to fill the tracks of the Rainbow Serpent. 
This is how the lakes and the rivers were first formed. 
With water, grass and trees began to grow which woke all the animals who then followed the Rainbow 
Serpent across the land. They were happy on earth and each lived and gathered food with their own tribe. 
Some animals lived in rocks, some on the vast plains, and others in trees and in the sky. The Rainbow 
Serpent made laws that they were all to obey but some began to make trouble and argue. The Rainbow 
Serpent said "Those who keep my laws will be rewarded; I will give them human form. Those who break 
my laws will be punished and turned to stone & will never to walk the earth again". Those who broke the 
law became stone and were turned into mountains and hills and those who were obedient were turned 
into human form and were each given their own totem of the animal, bird or reptile from when they 
began. The tribes knew themselves by their totems - kangaroo, emu, carpet snake, and many, many more. 
So no one would starve, the Rainbow Serpent ruled that no man should eat of his totem, but only of other 
totems. This way there was food for everyone. 
The tribes lived together on the land given to them by the Rainbow Serpent or Mother of Life and knew 
the land would always be theirs, and no one should ever take it from them. 
  
                                                             
3 Connolly M. J. 
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4.3.1. Activities based on The Rainbow Serpent 
 
Before you read 
Activity 1 
Tell the class they are about to hear a story about a rainbow serpent. First, check 
whether they know what a serpent is. Then, have an open discussion about snakes; what 
are snakes like, what do students think about them, what is people’s general attitude 
towards snakes, how are snakes usually depicted in stories … 
 
Activity 2 
Ask your students to draw individually a simple illustration of a rainbow serpent as they 
imagine it. Once they are done, they can show their illustrations to the rest of the class 
and comment on their work if they want. 
 
While you read 
Activity 1 
The story can first be told with some didgeridoo music in the background and project 
some pictures of original illustrations of the rainbow serpent made by the Aborigines on 
the board. Invite your students to sit back and enjoy the story. 
 
Activity 2 
Before the second reading, present your students with some questions about the story. 
Let them read the questions in advance and then ask them to answer the questions 
while the story is told. 
 
Some examples of questions: 
1. When did the Rainbow Serpent live? 
2. What animals did the Rainbow Serpent call first? 
3. How were lakes and rivers created? 
4. What woke all the other animals? 
5. How were people created? 
6. What happened to animals which did not obey the laws? 
7. What totems were people given? 
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After you read 
Activity 1 
Have a discussion with your students. First, compare the pictures projected on the board 
to those illustrated by the students. Try to describe the pictures by the Aborigines 
together; point out the dot painting, rock carvings … Ask your students who they think 
the artists of the projected art are or tell them they are the Native Australians, the 
Aborigines. Explain the significance of Aboriginal art and how closely it is related to 
their stories, nature, and Dreamtime.  
Ask them what they think about the music they heard in the background. Ask them 
whether they recognize the instrument. If they do not, show them a picture of a 
didgeridoo and tell them what it is in case they still do not name it. You can also mention 
it is a wind instrument which was developed by indigenous Australians and it is 
originally made from hollow eucalyptus tree trunk. 
 
Activity 2 
Check the students’ answers. It can be done in pairs: let them read and compare their 
answers. If there are any problems, they can ask the teacher. 
When they are done checking their answers, you can talk to them frontally about what 
the whole story is about. It is aimed to be recognized as a story about the creation of the 
world, of life. 
Ask the class what creation stories does their culture have and compare their stories to 
the Rainbow Serpent story. Pay attention whether there is a snake in their story as well 
and how is it depicted there. 
Ask them what instrument could be played in the background while telling their story of 
creation and why. 
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4.3.2. Analysis of the activities based on The Rainbow Serpent 
 
The first activity serves as a lead-in into the story students are about to hear. It also 
makes sure they will understand that the main character is a snake, since some may not 
be familiar with the term serpent. The activity gets the learners thinking about snakes 
and about people’s attitude towards snakes, which is usually quite negative. It is an 
activity developing speaking and listening skills as well as richening students’ 
vocabulary. 
The main purpose of Activity 2 is to get the students engaged, activate their imagination, 
and to raise their curiosity. Their pictures will also be used later on in post-listening 
activities. 
Activity 1 in the While you read section is created in such a way that students absorb the 
story auditorily and visually without any additional activities. It mainly develops their 
listening skills. Observing the Aboriginal paintings and listening to didgeridoo also gives 
the students an additional insight into Aboriginal culture. 
The second activity develops listening, reading and writing skills, but it mainly serves as 
a comprehension check as well as comprehension aid for the learners. It gives the 
listeners a glimpse of Native American’s view of the world; questions are created in such 
a way they focus the attention to the topic of creation, which is discussed after the 
storytelling.  
Activity 1 under After you read mainly teaches the learners about a foreign culture and 
broadens their general knowledge of the world. It also develops their speaking and 
listening activities and gives them some new vocabulary. 
Activity 2 checks the students’ comprehension of the text, it works on their listening and 
speaking skills. It makes the students compare their own culture to Aboriginal culture. 
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4.4. THE FIRST MUSIC, AN AFRICAN FOLKTALE4 
 
In the beginning, the African forest had many sounds: Hyena yelped. Owl hooted. Buffalo groaned. Parrot 
screeched. Monkey chittered. Crocodile snorted. Only the frogs were silent. 
Suddenly, a noise like thunder rolled through the air. The animals stopped talking. Hyena peered over the 
grass. Buffalo raised his head from the stream. Parrot turned her head from side to side, looking for the 
noisemaker. Monkey leapt from tree to tree, following the sound. He found Elephant rubbing his back foot 
with his front one. 
“Who made that loud noise?” Monkey asked. 
“Me!” Elephant moaned. “I stubbed my foot on this hollow log.” 
Elephant started beating the log with his front foot. Other animals began to gather around.  
“I like that sound,” said Elephant. He kept up the beat. 
Monkey listened to the rhythm. “I feel like moving,” he said. Monkey began to sway back and forth. The 
leaves rustled as the branches rubbed together. Elephant pounded while Monkey danced. Such a pair! 
Crocodile raised his body out of the water. Crane flew down and perched on Crocodile’s back. 
“Look at Monkey jumping up and down,” Crocodile snorted. 
“It looks like fun, it sounds like fun, too,” Crane crooned.  
Crane began rocking back and forth. Crocodile shifted his body. Crane lost her balance and slid. Her sharp 
claws tinkled over the scales on crocodile’s back. 
“Hey, that tickles,” said crocodile. 
Elephant beat on the log, Monkey danced, Crane played Crocodile’s scales. Hyena yelped, Owl whooed, 
Buffalo bellowed and Parrot screeched along in rhythm. 
The frogs kept silent. Parrot flew over and landed next to them. 
“Why don’t you join in?” she asked. 
“We have short legs and cannot dance,” King Frog replied. “We have short hands and cannot play. There’s 
nothing for us to do but watch and listen.” 
One by one and two by two more animals gathered. Lioness groaned and moaned. Hawk slapped and 
flapped his wings. Together they played and swayed and danced and pranced. The frogs remained silent. 
The animals danced and played the first day, while the frogs watched. They pranced and swayed the 
second day, and the frogs listened. The third, fourth, fifth and sixth days they danced and played so hard 
that the earth shook. Except the frogs who went to their pond to ponder. 
At dawn on the seventh day all was quiet. The animals had decided to rest. They returned to their homes. 
Suddenly, from the pond a new sound echoed through the forest. 
“What is that?” Crocodile asked. The animals went to the pond. There, gathered on a stage of lily pads, the 
frogs sang proudly. 
“Keep up that beat,” Monkey said to King Frog. “I thought frogs can only watch and listen.”  
                                                             
4 Pritchett (2006) 
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“Someone’s hands and legs may be too short to play or dance, but they can use their voices, no matter how 
different they may sound,” said the Crane. 
“I guess everyone has something to add when it comes to making music,” King Frog croaked. 
And that is how the animals learned to make music together. 
Now, King Frog loves to sing so much, you can hear him practicing every morning. At night, he sings again. 
And every animal in the African forest helps keep the music alive. And oh, how sweet the sound when they 
perform together. 
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4.4.1. Activities based on The First Music 
 
Before you read 
Activity 1 
Tell your students they are going to listen to a story, but first, they are going to hear 
something else. Play some African instrumental music to your students without any 
visual material. Let them listen for a while, then ask them what part of the world they 
think the music comes from. You can help the students by showing them some visual 
material: photographs or objects presenting African landscape, people, animals … When 
your students answer that the music is African, you can present them with a map of the 
world and they can find out where Africa is, how far away from their home continent is, 
how big it is, etc. 
 
Activity 2 
Play the African music again and ask your students whether they recognize some of the 
instruments they are listening to. Make your students come up with some ideas about 
how and where music was first created. 
 
While you read 
Acitivty 1 
During the first storytelling, learners can only sit back and listen. Alternatively, the 
teacher can ask them to pay attention to what animals appear in the story and try to 
write them down. When the storytelling is finished, the teacher can check the list of 
animals together and show the students how to spell their names. 
 
Activity 2 
The students can be included in the second reading. They can follow the story and make 
music themselves, using their bodies. Divide the class into three groups. The first group 
should drum their hands on the table, mimicking the elephant from the story. The 
second group can rub their hands against one another, mimicking the monkey dancing 
sound from the story. The third group makes the crane’s sound by snapping their 
fingers. The teacher can join in towards the end, producing the frog sounds using the 
frog guiro rasp. 
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After you read 
Activity 1 
After the storytelling, there can be a class discussion. Talk to the class about what you 
have created together and how. You can also discuss the meaning of frogs in the story 
and about the importance of music in Africa. 
 
Activity 2 
The teacher asks what animals appear in the story. Students can name them, the teacher 
can write them on the board. Flashcards with pictures of these and some additional 
African animals can be presented in the class. African instruments can also be shown on 
the flashcards, named and written down by the teacher and students. 
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4.4.2. Analysis of the activities based on The First Music 
 
The very first activity includes listening to African music and seeing the photographs or 
objects connected to Africa, which serves as an introductory activity. It opens the topic 
of music and Africa and it stimulates students’ interest in the lesson. The activity gives 
the students the idea that music is linked to culture and that a certain culture has its 
own, distinguished kind of music. Using the map and locating learners’ own continent 
and African continent helps the students understand where Africa is in the world and 
where it is in relation to where they live. 
 
The second activity under Before you read shifts students’ attention to African 
instruments and to music. Trying to distinguish some instruments makes them pay 
attention to instruments typical of Africa. Discussing the beginning of music develops 
their listening and speaking skills as well as makes them wonder about the origin of 
music. This activity also serves as a lead-in activity for listening to a story about the first 
music which, according to the story, appeared in Africa. 
 
Activity 1 under While you read enables students to enjoy the story without having to 
participate in any other activities.  If the teacher decides to include some additional 
activities, for example listening for different animals that appear in the story, this 
focuses the learners’ attention to that specific topic, e.g. African animals. If the students 
are asked to write down the animals mentioned in the story, they also develop writing 
skills. Listening skills are developed in both cases. 
 
The following activity includes students in storytelling. Making music using their bodies 
reinforces the story where animals join into making music as the story unfolds as well. 
The teacher can also ask the class before this activity whether the students think they 
are all able to play an instrument or sing. In case some of the students answer they think 
they cannot make music, they are proved otherwise during this activity. Listening to the 
story develops students’ listening skills, while producing music with their bodies is a 
kinesthetic activity which makes learners understand and memorize the story better. An 
important side benefit of this activity is also that it is enjoyable and relaxing for the 
students. 
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Activity 1 in After you read section enables the teacher to stress the importance of music 
in Africa.  The teacher can mention how animals come together when they sing and play 
and how African people (as well as many other cultures around the world) also use 
music for important gatherings, rituals and religious events. The class can also discuss 
the meaning of frogs in the story and connect it to their own music production and how 
everyone can somehow contribute to making music. This discussion contributes to 
listening and speaking skills development as well as broadens the students’ knowledge 
of the world and raises their opinion on (cultural) music. 
 
The last activity answers the activities from Before and While you read sections, where 
students were listening for details: instruments from the African music and animals 
from the story. The activity broadens students’ knowledge of Africa as well as enriches 
their vocabulary. It also helps develop their spelling skills. Visual material raises their 
attention and helps them understand what the new vocabulary items mean. 
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4.5. MĀUI AND THE GIANT FISH5 
 
Māui dreamed of the day that he could go fishing with his older brothers. Each time his brothers returned 
from a fishing trip Māui would ask, "Next time, can I come fishing with you?" 
But Māui's brothers would always make an excuse. "No you're much too young to come fishing with us. 
We need all the room in our waka for the many fish that we catch." 
"I'll only take up a little bit of room, and I'll stay out of trouble, I promise," Māui would argue. 
The eldest brother would reply, "You're so skinny we might mistake you for some bait and throw you 
overboard for the fish to eat." 
Māui would get angry. "I'll teach them, he'd say to himself, "I'll prove how good I am!" 
Secretly Māui hatched a plan to prove he was a great fisherman. One night when Māui was alone he began 
weaving a strong fishing line from flax. As he wove he recited an old karakia to give his fishing line 
strength. 
When he was finished, Māui took a jawbone which his ancestor Murirangawhenua had given him, and 
bound it securely to the line. Early the next morning, Māui took his fishing line and secreted himself in the 
hull of his brothers' canoe. 
When Māui's brothers pulled the canoe into the sea they noticed something a little different. 
"The canoe is much heavier this morning, are you sure you're helping?" said one. 
"I think you've been eating too much kumara!" said another. 
"Stop your bickering and get on with it!" said the eldest brother. 
None of the brothers noticed Māui hiding in the hull. When Māui heard his brothers drop the anchor, he 
knew they were too far from land to return. Māui revealed himself to his brothers' surprise. 
"What!" 
"What are you doing here?" 
"You tricked us!" 
"No wonder we have not caught one single fish!" 
The brothers were angry with Māui, but Māui spoke up. 
"I have come to fish because Murirangawhenua said I would be a great fisherman. Let your lines down as I 
say my karakia and you'll catch more fish than you ever have." Māui began his karakia. 
The brothers threw their lines into the water and instantly began catching fish. One after another they 
pulled their fish into the waka. In no time the waka was full and the brothers were delighted with their 
catch. 
"We're the best fishermen ever!" the brothers congratulated each other. 
"Now it is my turn to fish," said Māui. 
The brothers laughed when Māui pulled his fishing line from his bag. 
"Huh, you'll be lucky to catch a piece of seaweed with that!" 
"Or maybe a piece of driftwood to float home on!" 
                                                             
5 Grace, W. 
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The brothers couldn't contain their laughter. Māui didn't listen, instead he recited his karakia and readied 
his line. "Can you give me some bait for my hook?" Māui asked his brothers. 
But the brothers only laughed harder so Māui clenched his fist and hit himself hard on the nose. His nose 
bled and Māui covered his hook with his own blood. Māui then stood at the front of the canoe and whirled 
his line above his head as he recited his karakia. He spun his line out to sea, the line sunk deep to the ocean 
floor, down into the depths of the domain of Tangaroa, and instantly the hook was taken. 
Māui's line went suddenly taut. The brothers stopped their laughing and held tightly to the side of the 
waka as they began to speed across the ocean. 
"Cut the line!" a brother called, clearly quaking in his seat. 
"We'll all be drowned," said another. "Please Māui cut the line!" 
But Māui held tight to his line, and slowly a giant fish was pulled to the surface. The brothers huddled in 
the waka shivering with fright. The giant fish towered over their small canoe. 
"This is the fish that our grandmother, Murirangawhenua, said would be gifted to us," Māui said. "Guard 
our fish, and I'll soon return with our people." 
The brothers agreed to stay, and Māui headed back to Hawaiki. However as soon as Māui had gone, the 
brothers began chopping greedily at the huge fish, claiming huge pieces of it as their own. 
When Māui returned, his people were amazed to see the giant fish. 
"Māui is the best fisherman ever," they marvelled. 
As they neared the brothers were seen still chopping and arguing over which part of the fish was theirs. 
The people saw them for the greedy brothers that they were. They were so greedy that they had chopped 
huge gullies and mountains from the fish's flesh. 
Over many hundreds and thousands of years, these gullies and mountains became part of the landscape of 
Aotearoa as we know it today. Birds, plants, animals and the people of Hawaiki populated the giant fish of 
Māui. And in time Māui's giant fish became known as the North Island of Aotearoa, and Māui's canoe the 
South island. 
This is the story of Māui and the giant fish. 
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4.5.1. Activities based on Māui and the Giant Fish 
 
Before you read 
Activity 1 
Tell your students they are going to listen to a story, but first they will get some hints 
about what the story is about. Prepare some visual or auditory material connected to the 
story, for example a picture or a model of waka, a (silent) map of New Zealand, a 
recording of karakia, a picture of Māui’s hook, a picture or a statuette of one or more 
deities that are mentioned in Māui and the Giant Fish: Māui and/or Tangaroa and/or 
Murirangawhenua. Make the students guess what your prompts are about, for example 
who are the beings in the pictures, what is waka/canoe used for, what does the shape on 
the map reminds the students of, what karakia could be used for, what is the hook used 
for, etc. The teacher should shape these questions and the debate according to what 
material he or she has brought to class and according to students’ answers. 
The teacher can also ask students to anticipate what part of the world the story takes 
place in and why. He or she should not give their students the right answers yet except 
for the place – New Zealand. 
 
Activity 2 
Divide the class in groups of five. Tell them all of what they have heard/seen takes part 
in the story. Make them come up with their own story, using all of the hints from the 
previous activity – everything students were presented with can stay somewhere in the 
classroom where they can see it. One member from each group can, once everyone is 
finished, tell their story to the rest of the class. 
 
While you read 
Activity 1 
The teacher tells the story Māui and the Giant Fish. Beforehand, he or she makes the 
students connect the things that they saw/heard before the storytelling to what they 
hear in the story. 
 
After you read 
Activity 1  
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You can ask your students whether they have changed their minds about who or what 
the persons or objects in the pictures are and what they are used for. They can also 
explain why or give some proof from the text. 
 
While you read 
Activity 2 
The teacher tells the story Māui and the Giant Fish once again. This time, as the story 
unfolds, the teacher can flash suitable pictures and objects that were introduced before 
the storytelling to the class. Students sit back and enjoy the story, paying attention to 
who the persons really are and what purposes the objects on the pictures really serve. 
 
After you read 
Activity 1 
Students go back in groups. Each group chooses or is given one or more pictures/objects 
from the group of hints presented in Before you read section. They have to make a small 
research on their topic and then present what they have discovered about it in front of 
the class. The teacher has to provide the students with a suitable source of information, 
for example some books, access to the internet, etc. 
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4.5.2. Analysis of the activities based on Māui and the Giant Fish 
 
The first activity under Before you read introduces the topic of the whole lesson because 
what they are presented with here will be dealt with throughout all of the activities that 
follow. The material prepared by the teacher raises the students’ interest and, hopefully, 
makes them wonder what the whole story is about. Talking about what the pictures, 
objects, sounds are develops learners’ listening and speaking activities. 
 
The second activity develops speaking, listening, and writing skills. Students also 
practice story writing and how to participate in a group task. Knowing they have to 
come up with a story that will talk about New Zealand, they will activate and include 
their previous knowledge about the country and the culture there. 
 
The first activity under While you read mainly develops learners’ listening skills. It also 
helps them re-think what they said about the visual and auditory material in Before you 
read activities. The story also gives the listeners an insight into Maori culture, their 
legends and myths. 
 
Activity 1 under After you read makes the students re-assume what the names and 
purposes of the persons and objects introduced before the storytelling are. Students 
develop their listening and speaking activities. 
 
The second activity under While you read develops listening skills. It also broadens 
students’ general knowledge and builds their vocabulary. The auditory and visual 
materials from Before you read section become storytelling accessories, which raises 
students’ attention, helps students understand the story, and learn more about Maori 
culture. The teacher flashing the objects and the pictures and playing the karakia sound 
at points when they appear in the story also helps answer the questions from the very 
first activity. 
 
The last activity again trains students in group work and cooperation. Gathering 
information promotes the development of their research abilities and presenting it to 
the class develops their ability to speak in front of the class. Listening to the 
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presentations of other groups also develops students listening skills. Most importantly, 
the activity enriches students’ knowledge on Maori people. 
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5. CONCLUSION 
The tendency of today’s world to globalize makes it imperative for people to build on 
their intercultural awareness and develop their capability to communicate effectively 
with people whose beliefs, opinions and lives may be completely different from their 
own. That is why it is appropriate for all students to develop these skills in school. 
Foreign language classrooms, which aim to prepare learners for a successful 
communication with foreigners, are especially responsible to promote the cross-cultural 
sensitivity in their students. 
The purpose of this Master’s thesis was to find out how storytelling in a classroom can 
help develop students’ sensitivity to multiculturality and, consequently develop their 
(intercultural) communicative competence. Stories are always culturally loaded and 
share with their readers beliefs, values, and lifestyle of the cultures these stories come 
from. Stating bare facts about world’s cultures is boring and information provided in this 
way is easy to forget. Hence, presenting a particular culture through a well-told story is 
much catchier and more motivating, and the students are more emotionally touched, 
which makes it easier to remember new information. 
An interesting story itself, together with the selection of activities, can convey important 
messages in a pleasant and natural way. The African folktale The First Music, for 
example, can teach about the importance of music in African culture. It is also an 
appropriate story to present younger students with some distinct African animals, music 
and instruments. To top it all, some active participation in making music on the part of 
the students can render them even more intrigued by the storytelling.  
Some carefully selected pre-, while-, and post-reading activities contribute not only to 
developing the before-mentioned sensitivity to foreign cultures, but try to incorporate 
the development of different language learning skills at the same time. Another very 
important influence stories have on the students is the fact that they make a pleasant 
learning atmosphere and keep the learners curious and motivated. Teachers should, 
however, be careful not to exploit stories for grammar and vocabulary learning activities 
too much, since this could have a contrary impact on the students; they could start 
connecting stories with monotonous and laborious work and would not see the beauty 
in storytelling any more.  
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